INDICATOR B4

WHO IS EXPECTED TO ENTER TERTIARY EDUCATION?

® On average, the share of female new entrants into doctoral programmes has increased by
2.5 percentage points between 2005 and 2016, and women now represent almost half of the
doctoral new entrants across OECD.

® In 24 of the 31 countries with available data, the median age of entry into tertiary education is
between 18 and 20 years old.

® In almost all OECD countries, first-time entry rates to tertiary education below age 25 are higher
for women than for men.

Figure B4.1. Share of female new entrants into doctoral programmes
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1. Year of reference 2015 instead of 2016.

Countries are ranked in descending order of the share of female new entrants into doctoral (ISCED 8) programmes in 2016.

Source: OECD /UIS/ Eurostat (2018), Table B4.1, Education at a Glance Database, http://stats.oecd.org/. See Source section at the
end of this indicator for more information and Annex 3 for notes (http://dx.doi.org/10.1787/eag-2018-36-en).

Statlink Sw=r™ https://doi.org/10.1787/888933803558

l Context

Entry rates estimate the proportion of people who are expected to enter a specific type of tertiary
education programme (including short-cycle tertiary, bachelor’s degrees, master’s degrees, long first
degrees and doctoral programmes) at some point during their life. They provide some indication of the
accessibility of tertiary education and the degree to which a population is acquiring high-level skills
and knowledge. High entry and enrolment rates in tertiary education imply that a highly educated
labour force is being developed and maintained.

By enabling young adults to access higher-quality and better paid jobs, granting equal opportunities
to students of all socio-economic backgrounds to higher education can be a powerful tool to reduce
socio-economic and intergenerational inequalities. Ensuring gender parity in access to higher levels
of tertiary education and fields of study also ensures greater gender equity in the workplace. Several
governments have placed particular emphasis on improving the quality of education in science,
technology, engineering and mathematics (STEM), reflecting the critical importance of these
disciplines for modern society in driving economic progress and supporting innovation. However,
women are still less likely to enrol in these programmes in most OECD countries, despite the fact that
they lead to higher employment rates and higher earnings.
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A tertiary education system can also provide for equitable outcomes through flexible entrance criteria
that support lifelong learning. Second-chance programmes can offer new opportunities to older
students who might have dropped out of the education system earlier than they had wished or for
those who want to improve the relevance of their skills for the labour market.

H Other findings

® Based on current patterns, it is estimated that an average of 58% of young adults in OECD countries
will enter a bachelor’s degree or equivalent programme in their lifetime, and 24% are expected to
enter a master’s or equivalent programme.

® International students represent a large share of first-time entrants into tertiary education in
Luxembourg (47%) and New Zealand (32%), well above the OECD average of 12%.

H Note

Compared to enrolment, entry rates measure the inflow to education during a specific period and
represent the percentage of an age cohort that is expected to enter a tertiary programme over a
lifetime. The estimates in this indicator are based on the number of new entrants in 2016 and the age
distribution of this group. Therefore, the entry rates are based on a “synthetic cohort” assumption,
according to which the current pattern of entry constitutes the best estimate of the behaviour of
today’s young adults over their lifetime.

International students are a significant share of the total student population in some countries, and
their numbers can artificially inflate the proportion of today’s young adults who are expected to enter
a tertiary programme. When international students are excluded from the calculation, the percentage
of expected new entrants into tertiary programmes can change significantly.

Entry rates are sensitive to changes in the education system, such as the introduction of new
programmes. The rates can be very high, even greater than 100% (thus clearly indicating that the
synthetic cohort assumption is implausible), during a period when there is an unexpectedly high
number of entrants. In some countries, high entry rates may reflect a temporary phenomenon, such
as the effects of economic cycles and crises, university reforms driven by the Bologna Process or a
surge in the number of international students. Government efforts to encourage older students to
rejoin education through second-chance programmes can also boost entry rates.

INDICATOR B4
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CHAPTER B ACCESS TO EDUCATION, PARTICIPATION AND PROGRESSION

Analysis
Profile of new entrants into tertiary education

Share of new entrants by level of education

Knowing the level at which students first enter tertiary education helps to determine the depth and length of the
studies in which they engage. Most education systems begin tertiary education at the bachelor’s degree level.

In most OECD countries, about three-quarters of first-time entrants into tertiary education enter bachelor’s
programmes, but the relative importance of either short-cycle tertiary programmes or long first degree masters’
programmes varies greatly across countries. In a few countries, such as Austria, Chile, the Russian Federation,
Turkey and the United States, over 40% of both male and female new entrants into tertiary education entered
short-cycle programmes. Long first degrees leading to master’s diplomas are almost non-existent in some countries,
but they attract up to 25% of new entrants in others (see detailed explanation in Indicator B5).

The distribution of male and female new entrants across levels of tertiary education does not always follow the same
pattern within countries. In some of them, more men than women enter short-cycle programmes. The fields of study
offered in such programmes can help explain part of this difference. In Austria, Israel, Mexico, Norway, Slovenia
and Sweden, for instance, at least 30% of new entrants into short-cycle tertiary programmes choose engineering,
manufacturing and construction, a highly male-dominated field.

Among first-time entrants into tertiary education who entered short-cycle tertiary programmes, Japan stands out
as the only country in which women (43%) significantly outnumber men (28%). Many of these programmes are in
health and welfare and in services, both fields that are traditionally dominated by women.

Box B4.1. Applicants and applications to tertiary education

The number of new entrantsin tertiary education depends on the potential population with an upper secondary
qualification who can apply to tertiary education (see Indicator A2), the attractiveness of tertiary education
(see Indicators A4 and A5), the potential offer (number of available first-degree tertiary programmes and
places in these programmes), and the selectivity of admission systems to these programmes (see Indicator D6
in Education at a Glance 2017 [OECD, 2017y]). In 2017, to shed light on systems for admission to tertiary
education, the OECD carried out a survey on the number of applicants and applications to first-degree tertiary
programmes (see Annex 3 for notes).

Among the 30 countries and economies that responded to the survey, data on the number of applicants and/or
applications are available in only 13 countries. Several factors may explain why data are not available elsewhere.
In some countries data are not centrally compiled/located (for example, in Austria, Germany, New Zealand and
Poland). In other countries, data are not available as there are open admissions systems where all people with
the required attainment level are accepted (for example in the French and Flemish Communities of Belgium
and Switzerland).

Among countries with available data, the number of applications to tertiary education varies largely between
countries, partly reflecting differences in admissions systems. In the ten countries with data on both the number
of applicants and the number of applications for the 2016 reference year, each student (excluding international
students) made, on average, one application in the Netherlands, but about seven applications in France.
Students in France applied through a centralised system, and could make up to 24 applications and received
1 potential offer. In the Netherlands, students also applied through a centralised system, but could make only
up to 3 applications and received the result for each of them. Application fees can also affect the number of
applications. These fees can vary between institutions and fields of study and can reach significant amounts.
In countries with available data, they average USD 100 or less, but they can reach USD 1 000 or more in some
countries for specific institutions or fields (OECD, 2017 ;).

While more than half of countries and economies with available data have open admission systems in public
tertiary institutions (all applicants with the minimum qualification level required are admitted), the other half
operate on a selective system in which enrolment in programmes is limited and decided on the basis of specific
selection criteria. However, nearly all systems, whether open or selective, have limitations in the admission
systems for at least some fields of study (OECD, 2017)).
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The most selective systems may be those with the highest proportions of applicants whose applications were
rejected. Among the 19 countries with data on the number of applicants, only 13 can report the distribution
of applicants by result of their applications (Figure B4.a). The proportion of applicants rejected varies from
less than 5% in Australia to more than 60% in Finland and Sweden. In both these countries, admissions are
restricted for all programmes and fields of study, and the number of admissions results from a negotiation
between tertiary institutions and the central government. These rates may hide larger variations within
countries between different fields of study.

Figure B4.a. Applicants to first-degree tertiary education by application status (2016)
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1. Including applicants to short-cycle tertiary programmes.

Countries are ranked in descending order of the proportion of applicants accepted and studying.
Source: OECD (2018). See Annex 3 for notes (http://dx.doi.org/10.1787/eag-2018-36-en).
StatLink =P https://doi.org/10.1787/888933806351

However not all applicants who were successful in the admission process enrol in these programmes. In the
13 countries with available data, the proportion of applicants accepted but not studying exceeds 10% in
Denmark, Israel, the Slovak Republic and Slovenia and 25% in Norway. The possibility of deferred enrolment
may explain differences in the number of successful applicants and new entrants.

More generally, there may be delays between upper secondary graduation, application and entry to tertiary
education. Among the ten countries that provided data, the number of applicants is lower than the number of
upper secondary graduates. This is expected, as graduates can stop or delay their studies (to enter the labour
market), and this is not necessarily counterbalanced by people applying several years after graduating from upper
secondary level. However, the number of applicants to tertiary education is higher than the number of upper
secondary graduates in both Finland (by 35%) and Norway (by 75%). This is likely due to delayed entry to tertiary
education combined with the limited number of student positions in tertiary institutions. This is consistent with
the wider age distribution observed among new entrants to tertiary education in these countries, as well as the
lower entry rate of adults under 25. Difficulties in balancing changes in the number of upper secondary graduates
and available positions in tertiary institutions may also explain the difference in some countries.

The different systems of admission to tertiary education combined with the different ways people graduate
from upper secondary level and apply to and enrol in tertiary programmes and challenges in compiling the
data make difficult to estimate the demand for tertiary education in the different countries.

Age of new entrants into tertiary education

National differences in the age at which young people graduate from upper secondary education and the intake capacity
of tertiary education institutions result in significant variations in the age of new entrants into tertiary education
among OECD countries. In particular, admissions with numerus clausus (a fixed maximum number of entrants
admissible to an academic institution), one of many methods used to limit the number of students who may study
at a tertiary institution, may defer the entry of a significant share of students (Box B4.1). Besides, a few countries
implemented mandatory army or civil service, which can also delay entry into tertiary education (e.g. Israel).
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Traditionally, students enter tertiary programmes immediately after completing upper secondary education, and
this remains true in many countries. Indeed, in 24 of the 30 countries with available data, the median age of entry
into tertiary education is between 18 and 20 years old, meaning that half of the new entrants into tertiary education
have entered tertiary programmes by the age of 20. Structural factors, such as admission procedures or the typical
age at which students graduate from upper secondary education, explain the small differences in the median age
of entry across countries. In a few countries, over half of the students enter tertiary education at a later age. This
is the case in Israel, for example, where military service is compulsory, and in Finland, where universities have
implemented a numerus clausus (Figure B4.2).

In six countries, the oldest 20% of new entrants are older by 5 years or more than the median age of entry, which
itself is between 18 and 20. The causes of such a wide entry-age distribution are ambiguous. They could reflect the
existence of second-chance and lifelong learning programmes and, therefore, be characteristic of a more flexible
system that allows for re-entry into the education system after having worked. On the other hand, delayed entry
can be the sign of numerus clausus or difficulties in financing tertiary education right after graduating from
upper secondary education. Delayed entry might be a problem from an economic point of view, because it means
that adults take longer to enter the labour market and to start contributing financially to society. However,
second-chance programmes can also be aimed at adults who, for some reason, were not able to move to tertiary
education and entered the labour market right after graduating from upper secondary education. It is difficult
to determine the right balance between promoting earlier access and graduation from tertiary education and
enabling opportunities for older adults through second-chance programmes. The internationalisation of higher
education can also influence the age distribution at entry. In Austria, Denmark and New Zealand, for instance,
international students represent a higher share of new entrants than on average across OECD countries, and they
are usually older.

Profile of new entrants into doctoral programmes

Among the different levels of tertiary education, graduate-level research, particularly at the doctoral level, plays a
crucial role in innovation and contributes significantly to the national and international knowledge base. Businesses
are attracted to countries that make this level of research readily available (Halse and Mowbray, 2011), while
individuals who attain this level of education benefit from higher employment rates (see Indicator A3).

Figure B4.2. Age distribution of first-time entrants into tertiary education (2016)
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Countries are ranked in descending order of the median entry age of first-time entrants into tertiary education.

Source: OECD / UIS/ Eurostat (2018), Education at a Glance Database, http://stats.oecd.org/. See Source section at the end of this indicator for
more information and Annex 3 for notes (http://dx.doi.org/10.1787/eag-2018-36-en).

StatLink Si=P™ https://doi.org/10.1787/888933803577
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International students

Several countries are developing doctoral programmes or changing their funding policy to attract international
students. Attracting the best students from around the world helps to ensure that a country plays a leading role in
research and innovation. Among all tertiary programmes, international students make up the largest share of the
new entrants population at doctoral level. On average across OECD countries, international students account for
28% of the new entrants to programmes at the doctoral level. In 7 of the 33 countries for which data are available,
more than 40% of new entrants to doctoral programmes are international, and the proportion reaches 78% in
Luxembourg (Table B4.2).

Age of entry

On average across OECD countries, 59% of entrants at the doctoral level are under age 30 (Table B4.1). Across
OECD countries, the average age of entry at this level is between 26 (the Netherlands) and 38 (Korea). A larger
share of younger entrants may reflect lower dropout rates and greater emphasis on acquiring specialised skills.
Some countries offer incentives (such as grants, scholarships, international mobility programmes, part-time
jobs and distance learning) to encourage students to pursue advanced studies right after completion of their
first degree in tertiary education. Given that the academic labour market is becoming increasingly competitive,
pursuing doctoral studies as early as possible might increase one’s chances of having a better career in research.
Depending on the type of career one expects after completing a doctorate, gaining a few years of experience on
the labour market before pursuing doctoral studies might also be a relevant choice. By contrast, tuition fees,
availability of scholarships, and country-specific social expectations (such as being expected to enter the labour
force by a certain age or to gain professional experience before entering advanced education) may explain why
some new entrants are older.

Fields of study

New entrants to doctoral programmes are more likely to enrol in STEM fields than any others, reflecting the
differences in employability of doctoral graduates across fields, as well as the research and innovation funding
policies of countries. Quite a few new entrants to doctoral studies also enter health and welfare programmes, while
students are much less likely to enrol in doctoral studies in the humanities, degrees that mainly lead to careers in
academia.

Gender

The share of women in doctoral programmes has increased in the past decade. On average across OECD countries,
the share of female new entrants into doctoral programmes increased by 2.5 percentage points between 2005 and
2016, reaching 48% in 2016. Women accounted for about half of doctoral new entrants (between 48 and 52%) in
20 countries in 2016, displaying a common trend towards a fairer representation of women in doctoral programmes.
However, some strong differences across countries remain, ranging from 55% or more of female new entrants in
Argentina and Poland to under 40% in Colombia, Indonesia, Japan, Luxembourg and Saudi Arabia (Figure B4.1).

International students make up the largest share of new entrants at the doctoral level, but only four out of ten
are women, on average across OECD countries. Women represent less than 50% of international new entrants
into doctoral programmes in all countries except Austria and Chile. Therefore, the gender imbalance observed in
some countries might be influenced by the higher share of international students entering doctoral studies and the
relative under-representation of women among them.

On average across OECD countries, about a third of the women and half of the men who pursue doctoral studies enter
a STEM field of study. Among these fields, men are twice as likely as women to pursue a doctorate in engineering,
manufacturing and construction and three times as likely to enter a doctoral programme in information and
communication technologies (ICT).

These differences in how men and women select their field of study closely reflect those observed at bachelor’s
level. Women are not under-represented in all STEM fields, but mostly in technical fields such as engineering,
manufacturing and construction and ICT. Women are, however, over-represented in the health and welfare field,
which requires just as much scientific knowledge as other fields, but generally leads to jobs that could be qualified
as “care jobs”, in which women are usually over-represented. The gender divide in choice of field of study does not,
therefore, fully correspond to the expected “humanistic-scientific” divide, but rather to what (Barone, 20113)) calls
a “care-technical” divide that translates later on in labour market occupations.
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These two phenomena, however, cannot fully account for the under-representation of women in doctoral studies
in some countries. In some countries, women may choose to apply less often to doctoral programmes, anticipating
the likelihood of lower-paid less prestigious positions in academia (Ginther and Kahn, 2004,)). As the academic
workforce is often male-dominated, women might be deterred from trying to have a career in academic research,
fearing cultural and gender bias (Bosquet, Combes and Garcia-Petialosa, 2014s). Also, women could tend to
self-select into less competitive career paths because they have been taught to do so earlier in life (Niederle and
Vesterlund, 2007;s)) (Gneezy, Niederle and Rustichini, 20037

Entry rates to tertiary education

It is estimated that, on average across OECD countries, 66% of young adults will enter tertiary education for the
first time in their life, if current patterns of entry continue. Chile (89%), Denmark (86%) and New Zealand (91%)
have the highest first-time tertiary entry rates among OECD countries. In these countries, these rates are typically
inflated by a larger population of older students and international students or a high rate of entry into short-cycle
tertiary education (Table B4.3).

Comparing the first-time entry rate of adults under age 25 with total first-time entry rates for a population
(excluding international students) provides a sense of general accessibility versus delayed entrance into tertiary
education. For example, first-time entry rates of adults under age 25 are similar in Italy and Sweden (40-41%,
compared to the OECD average of 49%), but the total first-time entry rate in Sweden is 10 percentage points
higher than in Italy, suggesting that the lower entry rate below age 25 is more a question of deferred entrance
in Sweden and of access in Italy. This is also corroborated by the age distribution of new entrants into tertiary
education shown in Figure B4.2.

While 50% of young adults are likely to enter tertiary education for the first time under age 25, in most
OECD countries with data, the trend to enter higher education at an earlier age is driven by women (Figure B4.3).
The difference between the first-time entry rates of women and men under age 25 is 13 percentage points on
average across OECD countries, but is equal to or higher than 17 percentage points in Belgium, Denmark, Iceland,
Israel and Norway. Only in Colombia, Finland, Luxembourg and Mexico do entry rates of men and women under
age 25 differ by 5 percentage points or less. While men may choose to enter higher education at a later age, this
suggests that the already established trend for women to outnumber men in higher education is likely to continue.

Figure B4.3. First-time tertiary entry rates below the age of 25, by gender (2005, 2016)

© Women 2016 A Men 2016

% < Women 2005 A Men 2005
90
80 ’I’zOo
l TIPS
70 N Ty
GOTA A A ’?000.A.
A A 4 A # <L D¢ MR P T
50 A A A | A A LN
A 4 A )M
A A A
40 & A ® @
A A A
A ﬁ A
30 é
@
20 7'y
10
0
o 9 93" Y g > 8 % ¥l 8|29 gl e " elv Y Yl glg XT| 9 I >
I EEEEZE TG E Y E e EE e PTG FEEEFE L g
g B3 2w 0|8 E S E L8 2SS4 83 8 E B E R QgL B ENPE
£2 & 203 Z § 9/< 3 5 5 2o 3 85 8 a3 £ =S| 5| ¢
AR 5 o 8 g s NMEIEIR AL g SE%
v | o a ~ = 4 b=
Z =g |8 B|T|& |E |° =
£ o . © %

Countries are ranked in descending order of the first-time entry rates of female students younger than 25 years old in 2016.

Source: OECD/UIS/ Eurostat (2018), Education at a Glance Database, http://stats.oecd.org/.
StatLink S7<P™ https://doi.org/10.1787/888933803596
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Indeed, the first-time entry rates under age 25 have increased for both men and women between 2005 and 2016
in almost all countries with available data, but the gender gap has not been significantly reduced. Entry rates have
increased by 9 percentage points on average for women and 8 percentage points for men, across countries for which
data are available for both dates and the trends in entry rates for men and women have followed parallel trajectories.
Germany is an exception, as the entry rates under age 25 were almost equal in 2005 (35% for women and 33% for men),
and they are almost 10 percentage points apart in 2016 (56% for women and 47% for men). Denmark and Lithuania
are the only two countries in which the entry rates under age 25 have increased more for men than for women. In both
Denmark and Lithuania, however, the entry rates remain much higher for women than for men.

International students can significantly affect tertiary entry rates in certain countries. When international students
are excluded, Australia, a strong destination country for international students, sees its entry rate to bachelor’s
programmes drop from 97% to 78%, still remaining, however, the highest entry rate in bachelor’s programmes
across OECD countries. Conversely, Luxembourg has the lowest entry rate across OECD countries, due to the large
proportion of its citizens that study abroad.

Definitions

Entry rate is the sum of age-specific entry rates, calculated by dividing the number of entrants of a certain age in a
certain education level by the total population of that age.

Entry rate adjusted for international students is the entry rate calculated when excluding international students
in the numerator of each age-specific entry rate.

First-time tertiary-level entry rate is an estimated probability, based on current entry patterns, that a young adult
will enter tertiary education for the very first time.

International students are those students who left their country of origin and moved to another country for
the purpose of study. International students enrolling for the first time in a programme are considered first-time
entrants.

New entrants are students who enrol at the relevant level of education for the first time.

Tertiary-level entry rate is an estimated probability, based on current entry patterns, that a young adult will enter
tertiary education during his or her lifetime.

Methodology

The net entry rate for a specific age is obtained by dividing the number of first-time entrants of that age for each
type of tertiary education by the total population in the corresponding age group. The sum of net entry rates is
calculated by adding the rates for each year of age. The result represents an estimate of the probability that a young
person will enter tertiary education in his/her lifetime if current age-specific entry rates continue.

For more information, please see the OECD Handbook for Internationally Comparative Education Statistics 2018:
Concepts, Standards, Definitions and Classification (OECD, 2018s)and Annex 3 for country-specific notes (http://
dx.doi.org/10.1787/eag-2018-36-en).

Data were collected on applicants and applications to tertiary education for first-degree programmes (i.e. first-degree
bachelor’s programmes/applied higher education programmes [ISCED 665, 666] and first-degree master’s programmes
[ISCED 766]). The population includes new applicants and applications. New applicants include people who applied for
the first time to first-degree tertiary programmes, and people who applied for the second or subsequent time to these
first-degree programmes, excluding applicants who were already enrolled as students and asked to change their field
of study or institution.

Lithuania was not an OECD member at the time of preparation of this publication. Accordingly, Lithuania does not
appear in the list of OECD members and is not included in the zone aggregates.

Source

Data refer to the academic year 2015/16 and are based on the UNESCO-UIS/OECD/EUROSTAT data collection on
education statistics administered by the OECD in 2017 (for details, see Annex 3 at http://dx.doi.org/10.1787/eag-

2018-36-en).

Data on applicants and applications to tertiary education were collected for the school year 2015/16 through an
ad hoc OECD survey carried out in 2017.
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Note regarding data from Israel

The statistical data for Israel are supplied by and are under the responsibility of the relevant Israeli authorities. The use
of such data by the OECD is without prejudice to the status of the Golan Heights, East Jerusalem and Israeli settlements
in the West Bank under the terms of international law.
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Indicator B4 Tables

Statlink S https://doi.org/10.1787/888933803482

Table B4.1 Profile of new entrants into doctoral programmes (2016)

Table B4.2 Profile of first-time entrants into tertiary education (2016)

Table B4.3 First-time entry rates, by tertiary level (2016)

Cut-off date for the data: 18 July 2018. Any updates on data can be found on line at http://dx.doi.org/10.1787/eag-data-en. More breakdowns can
also be found at http://stats.oecd.org/, Education at a Glance Database.
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Table B4.1. Profile of new entrants into doctoral programmes (2016)

- Distribution of female new entrants Distribution of male new entrants
2 by field! by field!

4 | 3 E £3 - o - o
G‘Ei ;!; 8 :” § g% g Eﬂg uo.g "'—'E g Eﬂg w.g :'—E
8| BB L8| o8 |®3 |BEs Eug| g iy S EvglcSg|l wig| S
L HEE YE | 5 | BE, | %EE 5 |9HE|SEwE2E T | g |REE|SEmEZi| %
£% E:%| b: | %5 EgE|Ews £ |ghS|fgc|id§ s 2 g5 Ef5|i8E £
S %Eg| 52 f: | PiE|gg:z [ 29t cef Bie 3| 5 Eiv iifnig 3
&% &8ss 2% | 28 &85 85F B |2E5 EcE EE5 = | B |2E5 288 EE§ o
(1) (2) [©)] (4) [©] [©) (7) [©) [©) (10) (11) (12) (13) (14) (15) (16)
9 Australia 50 49 33 33 39 43 8 20 2 10 23 4 23 6 25 13
3 Austria 47 66 30 30 36 50 5 12 2 13 16 1 17 6 26 12
Belgium m m m m m m m m m m m m m m m m
Canada m m m m m m m m m m m m m m m m
Chile 44 45 32 33 21 =5 10 32 1 12 10 5 B85} 2 19 6
Czech Republic 45 76 28 28 21 44 6 22 1 14 14 2 18 7 30 8
Denmark 50 62 30 31 38 45 0 11 0 17 42 0 19 0 34 24
Estonia 52 66 30 29 19 27 5 28 5 11 11 1 27 15 21 5
Finland 52 44 33 34 30 40 10 10 4 8 20 2 12 10 23 15
France 45 75 28 28 m m 2 36 B 9 4 1 42 6 14 3
Germany 46 71 29 29 14 48 6 25 3 9 18 4 26 6 24 13
Greece 48 42 33 33 3 36 8 11 4 13 23 3 12 6 22 24
Hungary 49 68 30 29 16 40 7 18 1 4 19 8] 22 6 9 13
Iceland 52 39 35 37 46 88 7 11 2 4 31 4 37 6 14 16
Ireland 52 56 31 31 33 49 7 21 3 9 24 3 23 7 21 15
Israel 52 39 34 34 9 48 8 37 3 6 8 2 38 7 17 2
Italy 51 72 28 28 15 44 0 22 1 16 21 0 24 4 30 11
Japan 31 69 m m 15 43 5d 9d x 9d 464 2d 154 x 23d 40d
Korea 40 41 38 38 m m 14 10 0 10 22 4 14 2 34 12
Latvia 53 49 33 33 15 42 7 15 4 14 8 3 15 7 33 4
Luxembourg 38 74 28 28 78 40 11 22 6 14 0 2 20 23 18 0
Mexico 48 m 33 88 2 m 38 13 0 6 8] 27 14 1 11 2
Netherlands 50 87 26 26 43 47 m m m m m m m m m m
New Zealand 50 49 32 33 58 45 12 20 3 10 17 5 23 6 27 9
Norway 50 46 33 34 31 42 22 1 6 34 1 34 2 18 21

Poland 55 73 29 28 m m 4 17 1 11 12 1 14 5 19
Portugal 49 37 35 34 31 43 13 13 1 13 14 7 14 5 19 7
Slovak Republic 48 67 29 29 9 31 6 17 1 11 20 3 13 5 24 13
Slovenia 49 62 31 31 10 46 6 16 0 13 6 3 20 10 24 4
Spain 49 41 85 34 19 46 8 16 1 8 23 5 16 4 17 13
Sweden 45 56 31 32 38 38 4 14 3 14 45 1 21 7 29 25
Switzerland 47 73 29 29 58 46 3 27 2 9 25 1 30 4 19 17
Turkey 42 57 30 30 11 31 10 17 0 18 12 7 11 1 28 5
United Kingdom 48 66 29 30 44 46 7 28 3 8 18 3 28 6 20 11
United States 51 74 28 30 50 38 24 31 1 6 11 7 36 6 18 3
OECD average 48 59 31 31 28 42 8 19 10 19 22 22 12
EU22 average 49 62 30 30 27 42 6 19 11 18 2 20 23 11
v Argentina? 56 m m m m m m m m m m m m m m m
é Brazil m m m m m m m m m m m m m m m m
& China 40 m m m m m m m m m m m m m m m
Colombia 35 30 35 34 6 17 10 24 2 21 11 5 20 2 29 6
Costa Rica m m m m m m m m m m m m m m m m
India m m m m m m m m m m m m m m m m
Indonesia 37 m m m m m m m m m m m m m m m
Lithuania 51 66 30 30 9 47 6 23 1 10 17 2 21 4 29 10
Russian Federation 45 m m m 7 m m m m m m m m m m m
Saudi Arabia 89 m m m m m m m m m m m m m m m
South Africa m m m m m m m m m m m m m m m m
G20 average ‘ 45 m ‘ m ‘ m ‘ m ‘ m ‘ m ‘ m ‘ m ‘ m ‘ m ‘ m ‘ m ‘ m ‘ m ‘ m

1. The distribution excludes several fields (Agriculture, forestry, fisheries and veterinary; Services; Social sciences; Arts and humanities; and Business and administration).

The data for all fields are available in the Education at a Glance Database, http://stats.oecd.org/.

2. Year of reference 2015.

Source: OECD/UIS/ Eurostat (2018). See Source section for more information and Annex 3 for notes (http://dx.doi.org/10.1787/eag-2018-36-en).
Please refer to the Reader’s Guide for information concerning symbols for missing data and abbreviations.
StatLink =™ https://doi.org/10.1787/888933803501
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Table B4.2. Profile of first-time entrants into tertiary education (2016)

Distribution of female

Distribution of male

*E ‘2 first-time entrants first-time entrants
m o [ by level of education by level of education
E g = 2 &
P ity B i 2 g
k- T35 § g &8 = 8 - 8
2 'R 5 - g5 5 - - 3 - -
- IR~ o Y o = S s bl <] ] bl ] ]
LE | w5 Ee| PE ¥o 50 | U7 o3 3 % o3 <
g4 | S4EE| gk ¢f | SEE 58 5 £ o £ 53 55 o £
SE | BEEL) gE | £ | BET | £2 | 2% | ET | £2 | 2% | i%
se | FuEg 2& £ | F5g | 28 g 5 dr | 24 i g 5
A S AS & <o <& AB& wno M 3 =3 wnl M 3 =3
(1) (2) [©)] (4) [©) (6) (7) (8) (9) (10) (11)
8 Australia m m m m m m m m m m m
g Austria 58 54 22 22 21 44 41 15 46 38 16
Belgium 56 61 20 20 13 m m m m m m
Canada m m m m m m m m m m m
Chile 55 55 22 23 1 46 52 2 45 54 1
Czech Republic B 53 22 22 18 1 86 13 1 87 12
Denmark 55 51 25 25 16 19 74 7 27 65 8
Estonia m m m m m m m m m m m
Finland 55 45 23 23 11 a 95 15 a 93 7
France m m m m m m m m m m m
Germany 51 54 22 22 12 0 78 22 0 86 14
Greece 54 37 19 19 4 a 100 a a 100 a
Hungary 55 50 21 22 10 14 69 18 10 75 16
Iceland 60 63 24 25 16 ) 88 6 6 87 6
Ireland m m m m m m m m m m m
Israel 57 m 24 23 m 22 78 a 30 70 a
Italy 55 59 20 20 6 1 84 15 2 88 10
Japan 51 m 18 18 m 43 55 2 28 70 3
Korea m m m m m m m m m m m
Latvia m m m m m m m m m m m
Luxembourg 55 54 25 25 47 14 47 39 12 47 41
Mexico 50 m 21 21 0 7 93 a 10 90 a
Netherlands 52 53 20 20 19 1 91 8 1 91 8
New Zealand 55 49 23 23 32 25 75 a 32 68 a
Norway 58] 55 23 22 4 2 88 10 11 77 12
Poland 54 49 21 21 ) m m m m m m
Portugal 53 51 20 20 4 6 81 13 12 73 15
Slovak Republic 57 56 22 22 7 3 90 7 2 93 5
Slovenia 54 52 20 20 4 14 80 6 24 73 3
Spain 55 m 21 21 m 30 58 12 38 52 10
Sweden 57 49 24 24 12 11 66 23 16 55 29
Switzerland 49 50 25 25 15 3 69 27 2 70 28
Turkey 47 33 23 23 1 45 53 2 43 56 1
United Kingdom 56 54 21 21 12 10 88 1 10 89 1
United States 52 36 20 20 3 44 56 a 47 53 a
OECD average 54 51 22 22 12 16 74 10 18 73 10
EU22 average 54 52 22 22 i3 10 77 13 13 75 12
¢ Argentina m m m m m m m m m m m
g Brazil m m m m m m m m m m m
& China m m m m m m m m m m m
Colombia 51 52 23 22 0 38 62 a 45 55 a
Costa Rica m m m m m m m m m m m
India 47 m m m m 0 100 0 a 99 1
Indonesia m m m m m m m m m m m
Lithuania 53 41 21 21 4 a 93 7 a 97 3
Russian Federation 52 m m m m 47 43 10 48 43 9
Saudi Arabia m m m m m m m m m m m
South Africa m m m m m m m m m m m
G20 average | = m m m [ 0m B | n | 7 23 73 5

Note: This table refers to students entering tertiary education for the first time regardless of tertiary level.
Source: OECD/UIS/ Eurostat (2018). See Source section for more information and Annex 3 for notes (http://dx.doi.org/10.1787/eag-2018-36-en).
Please refer to the Reader’s Guide for information concerning symbols for missing data and abbreviations.

StatlLink SirP https://doi.org/10.1787/888933803520
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Table B4.3. First-time entry rates, by tertiary level (2016)
Sum of age-specific entry rates, by demographic groups

Short-cycle tertiary Bachelor’s Master’s Doctoral

(2-3 years) or equivalent or equivalent or equivalent First-time tertiary
Excluding Excluding Excluding Excluding Excluding

international international international international international

students students students students students
Younger Younger Younger Younger Younger
than than than than than
Total | Total |25years| Total | Total |25years| Total | Total |30years| Total | Total |30years| Total | Total |25 years

(1) (2) [€)) (4) [©) (6) (7) [©) (9) (10) (11) (12) [¢)) (14) (15)
e Australia m m m 97 78 62 34 15 8 3.4 2.1 0.9 m m m
g Austria 85 34 29 45 36 30 24 17 14 B3] 21 1.5 70 56 48
Belgium 1 1 1 75 67 66 28 24 24 m m m 72 63 62
Canada m m m m m m m m m m m m m m m
Chile 47 47 32 58 57 47 11 10 5] 0.4 0.3 0.1 89 89 71
Czech Republic 0 0 0 59 52 46 31 26 23 3.4 2.7 21 57 47 42
Denmark 28 24 10 71 64 47 34 27 23 3.3 21 1.1 86 72 53
Estonia a a a 64 60 48 27 23 17 2.0 1.6 1.1 m m m
Finland a a a 57 55 42 13 © 4 2.3 1.6 0.6 58 51 42
France 29 m m 55 m m 39 m m 2.2 m m m m m
Germany 0 0 0 49 46 39 29 21 20 3.8 3.2 m 60 53 45
Greece a a a 64 62 60 12 12 8 2.5 2.4 11 64 62 60
Hungary 5 5 4 29 27 25 16 13 11 1.7 1.5 1.0 41 37 BB}
Iceland 7 4 1 65 58 43 35 31 15 2.2 1.2 0.3 70 59 43
Ireland 11 11 4 74 70 62 31 25 14 3.2 2.2 1.2 m m m
Israel 22 m m 56 54 36 22 21 9 1.7 1.6 0.5 69 m m
Italy 1 1 0 41 38 B5 18 16 14 1.3 11 0.9 48 45 41
Japan 28 m m 50 m m 9 m m 1.2 1.0 0.7 80 m m
Korea 32 m m 56 m m 13 m m 3.5 m m m m m
Latvia 26 25 15 76 69 56 27 22 17 2.3 2.0 1.0 m m m
Luxembourg 4 4 4 16 11 11 14 4 B8] 1.2 0.3 0.2 31 17 15
Mexico 4 4 m 45 45 m 6 6 m 0.6 0.6 m 49 49 m
Netherlands 2 2 1 59 51 49 23 17 15 1.5 0.9 0.7 64 52 50
New Zealand 34 24 11 76 55 42 11 8 4 3.2 1.3 0.5 91 63 49
Norway 5 5 2 69 65 54 31 28 22 2.7 1.8 0.7 75 72 60
Poland 0 0 0 69 m m 42 m m 3.2 m m 76 72 66
Portugal 6 5 5 50 48 44 34 31 26 3.5 2.4 11 62 60 56
Slovak Republic 1 1 1 50 48 42 34 32 29 2.3 2.1 1.5 54 51 46
Slovenia 24 24 19 71 68 64 B85 31 29 2.2 1.9 1.3 72 69 66
Spain 27 m m 48 47 44 19 16 14 559 &2 1.7 7B m m
Sweden 9 9 3 44 42 30 30 25 19 2.2 1.4 0.6 62 55 40
Switzerland 2 2 1 62 55 39 22 15 13 4.7 2.0 1.5 82 70 47
Turkey 49 49 25 61 60 45 11 10 8 11 1.0 0.6 m m m
United Kingdom 14 14 8 65 55 48 26 15 9 4.0 2.3 1.4 64 56 48
United States 38 37 26 m m m 13 11 7 1.2 0.6 0.4 52 50 46
OECD average 16 13 9 58 53 45 24 19 15 2.5 1.7 0.9 66 57 49
EU22 average 12 9 6 56 51 44 27 20 17 2.6 1.9 1.1 62 54 48
v Argentina! 60 m m 54 m m 5} m m 0.6 m m m m m
E Brazil m m m m m m m m m m m m m m m
& China 38 m m 34 m m 4 m m 0.4 m m m m m
Colombia 24 24 15 33 33 24 9 9 3 0.1 0.1 0.0 57 57 39
Costa Rica m m m m m m m m m m m m m m m
India a a a 45 m m 10 m m m m m 63 m m
Indonesia 6 m m 22 m m 2 m m 0.1 m m m m m
Lithuania a a a 77 74 66 23 20 17 1.6 1.5 1.0 81 78 70
Russian Federation 45 44 m 63 56 m 20 m m 15 14 m 83 m m
Saudi Arabia 13 m m 66 m m 2 m m 0.3 m m 78 m m
South Africa m m m m m m m m m m m m m m m
G20 average ‘ 26 ‘ m ‘ m ‘ 58 ‘ m ‘ m ‘ 15 ‘ m ‘ m ‘ 1.8 ‘ m ‘ m ‘ 65 ‘ m ‘ m

Note: Mismatches between the coverage of the population data and the new-entrant data mean that the entry rates for those countries that are net exporters of
students may be underestimated and those that are net importers may be overestimated. The adjusted entry rates seek to compensate for that. Please refer to

Annex 3 for further specific information by country.
1. Year of reference 2015.

Source: OECD/UIS/ Eurostat (2018). See Source section for more information and Annex 3 for notes (http://dx.doi.org/10.1787/eag-2018-36-en).

Please refer to the Reader’s Guide for information concerning symbols for missing data and abbreviations.
StatlLink Sirs™ https://doi.org/10.1787/888933803539
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